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Abstract. Iraq is one of the countries that applies the Sustainable 
Development Goals (SDGs), which can be achieved by promoting the 
English language among college students. The academic curriculum 
aims to prepare Iraqi youth to achieve high standards and a rigorous 
core academic curriculum. Therefore, this study aimed to explore the 
curricula of the College of Sciences for Women, University of 
Babylon, Babylon, Iraq, in terms of whether they include the subject 
of English language or not. Biological Science for Bachelor stages 
from year 1 to 4 was chosen. In addition, the topics related to the 
SDGs were also searched by investigating the contents of the English 
language subject to see if they cover sustainable development. The 
results indicate that the first and third stages of the Bachelor's stages 
do not contain the subject of the English language. In addition, the 
topics related to the SDGs in the contents of the English language 
subject (years 2 and 4) do not cover sustainable development. The 
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developed curriculum should highlight the English language subject. 
It is best to study sustainable development through an education 
curriculum at various levels of education, including Biological 
Science in a Bachelor's degree. An appropriate curriculum will 
contribute to building students' more sustainable performance and a 
complete sympathetic of the sustainable development in their regions. 

Keywords: Curricula, College of Sciences, English, language, SDGs. 

ʝʳلʸال  .  ʧقها مॽʁʴت ʧȞʺǽ يʱامة، والʙʱʶʺة الॽʺʻʱاف الʙأه Șʰʢي تʱول الʙال ʧاق مʛالع
خلال تعʜȄʜ اللغة الإنʳلȄʜʽة بʡ ʧʽلاب الʳامعات. وȄهʙف تعلʦॽ الʺʻاهج الأكادॽʺǽة للॼʷاب 
 ،ʥلʚي أساسي صارم. لʺǽهج أكادʻة ومॽعال ʛʽمعاي Șʽقʴʱل ʙʽل جȞʷǼ ʦادهʙاقي إلى إعʛالع

إلى اسʷؔʱاف مʻاهج ؗلॽة العلʨم للʻʰات، جامعة Ǽابل، Ǽابل، العʛاق، مʧ  هʙفʗ هʚه الʙراسة  
حʘʽ ما إذا ؗانʗ تʧʺʹʱ مادة اللغة الإنʳلȄʜʽة أم لا. تʦ اخॽʱار العلʨم الʨʽʰلʨجॽة لʺʛاحل  
الȞॼالʨرʨȄس مʧ الʻʶة الأولى إلى الʛاǼعة. Ǽالإضافة إلى ذلʥ، تʦ الʘʴॼ عʧ الʺʨضʨعات  

 ॽʺʻʱاف الʙأهǼ علقةʱʺة الȄʜʽلʳاللغة الإن ة الʺʙʱʶامة مʧ خلال الʴʱقȘʽ في مȄʨʱʴات مادة 
لʺعʛفة ما إذا ؗانʗ تغʢي الॽʺʻʱة الʺʙʱʶامة. تʛʽʷ الʱʻائج إلى أن الʺʛحلʧʽʱ الأولى والʲالʲة  
اللغة الإنʳلȄʜʽة. Ǽالإضافة إلى ذلʥ، فإن   الȞॼالʨرʨȄس لا تȄʨʱʴان على مادة  مʧ مʛاحل 

الॽʺʻʱة الʺʙʱʶامة في مȄʨʱʴات مادة اللغة الإنʳلȄʜʽة (الʨʻʶات    الʺʨضʨعات الʺʱعلقة Ǽأهʙاف
الʲانॽة والʛاǼعة) لا تغʢي الॽʺʻʱة الʺʙʱʶامة. ʖʳǽ أن ʶǽلȌ الʺʻهج الʺʨʢʱر الʹʨء على  
الॽʺʻʱة الʺʙʱʶامة مʧ خلال مʻهج تعلॽʺي في  اللغة الإنʳلȄʜʽة. مʧ الأفʹل دراسة  مادة 

ʥا في ذلʺǼ ،ʦॽعلʱال الȞॼالʨرʨȄس. سʶॽاهʦ    مʱʵلف مȄʨʱʶات  الʨʽʰلʨجॽة في درجة  العلʨم 
الʺʻهج الʺʻاسʖ في بʻاء أداء أكʛʲ اسʙʱامة للʢلاب وتعاʡفًا ؗاملاً مع الॽʺʻʱة الʺʙʱʶامة 

.ʦقهʡاʻفي م  

 الʺʻاهج، ؗلॽة العلʨم، اللغة الإنʳلȄʜʽة، اللغة، أهʙاف الॽʺʻʱة الʺʙʱʶامة.:  الؒلʸات الʸفʯاحॻة

Introduction 
The English language plays a pivotal role in achieving the Sustainable 

Development Goals (SDGs) by serving as a tool for global communication and 
knowledge exchange (Habiburrahim, 2019). It appears that the English 
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language contributes to achieve goal SDG 4 (Quality Education), however, 
developing goal SDG 4 means achieving other SDGs that based on insights, 
arrogances, and actions economic, social,  and environmental dimensions 
rather than thinking it have the role in vocabulary and grammar (Bekteshi et 
al., 2020). As shown in the flow chart 1, the explanation of English Language 
into SDGs through SDG 3 by giving health education and awareness, SDG 10: 
reduced inequalities through accessible education and communication, SDG 
13: climate action, SDG 8: decent work and economic growth, and other SDGs. 
Distinguishing the prominence of English language contributions in SDGs, the 
part of education of English language with focusing on subjects related to 
sustainability has increased accumulative reputation. The furthermost essential 
approaches are to teach nations about English language and its impressions in 
SDGs  by giving English language subjects for non-native English speaker 
countries in the education sector such as university curricula(Horn et al., 2001). 
Iraq is one of the countries that apply SDGs, which can be achieved by 
contributing English language among college students. The academic 
curriculum aims to prepare Iraqi youth to achieve high standards and a rigorous 
core academic curriculum. Therefore, this study aimed to explore the curricula 
for College of  Sciences for Women, University of Babylon, Babylon, Iraq 
curricula in terms of whether they contain the subject of the English language 
or not. Biological Science for Bachelor stages from year 1 to 4 was chosen. 
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Figure 1. Distinguishing the prominence of English language contributions in 

SDGs 
 

Methodology 
The exploration of the subject of English language in curricula for College 

of Sciences for Women, University of Babylon, Iraq was done in Biological 
Science in Bachelor stages from year 1 to 4.  In addition, the topics related to 
the SDGs were also searched by investigating the contents of the English 
language subject to see if they cover sustainable development. 

Results and Discussion 
English language subject in the curricula of Biological Science in Bachelor 

degree 
As we notice from Table 1, the years 1 and 2 of Biological Science in 

Bachelor stages do not contain subjects of the English language. In addition, 



 
 
 
 

 

526 
 

the topics related to the SDGs in the contents of the English language subject 
(years 2 and 4) do not cover sustainable development. 
 

Table 1. English language subject in the curricula of Biological Science in 
Bachelor stage 

Year English language subject Topics related to 
the SDGs 

1 Not included  
2 Included None 
3 Not included  
4 Included None 

Therefore, the inclusion of English as a subject in undergraduate biology 
curricula is a legal obligation, and it must be prepared to ensure the quality of 
student learning. However, it has been determined that the purpose of materials 
is not only to convey information but also to attract students' attention. Based 
on these sources, it has also been determined that the graphic dimension 
dominates the text in English textbooks (Granger, 2003). This indicates the 
presence of certain visual functions in textbooks, such as decorative, 
informative, motivational, reflective, and representative functions. Through a 
study of the literature, it is clear that the decorative and informative aspects of 
textbooks are more prevalent, and this aspect is prominent in the preparation 
of English textbooks. Therefore, undergraduate biological science curricula 
were examined within the framework of these criteria. Accordingly, decorative 
elements have a purely decorative purpose, not limited to providing 
information about problem solving. According to some studies (Clark & 
Lyons, 2010), which highlight the importance of using visual materials as a 
tool for achieving learning objectives, decorative visual materials are 
considered aesthetically pleasing and intended to increase motivation. 
However, the informational function of visualization is that it provides the 
information necessary for problem solving. According to studies that have 
addressed this topic (Elia & Philippou, 2004), the problem solving process 
depends on the necessary visual element. 

Informational visuals convey information about a concept or topic by 
highlighting similarities between them. These types of visuals help students 
integrate new information with existing information. One of the most important 
aspects of informational visuals is conducting necessary assessments, taking 
into account the explanatory aspect of the text (Araz, 2010). Therefore, the 
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undergraduate biological sciences curricula in our study were subject to the 
criteria and standards identified here. Grades 1 and 3 do not include English, 
while grades 2 and 4 are limited to English only, which does not include topics 
on sustainable development. 

Success in English can also contribute to developing students' 
understanding of sustainable development. Therefore, a good, high-quality 
conceptual teaching process should be followed, aligned with students' 
developmental levels. Appropriate teaching strategies, methods, and 
techniques should be used, and attention should be paid to the use of effective 
materials. Furthermore, students' cognitive developmental levels should be 
taken into account in teaching and learning processes (Balbin et al., 2024). 
Textbooks should be published in line with concepts related to sustainable 
development, and a strategy should be adopted that is consistent with students' 
developmental levels in terms of teachers' competencies. 

The developed curriculum should focus on the English language. It is 
preferable to study sustainable development through an educational curriculum 
at various levels of study, including biological sciences at the undergraduate 
level. An appropriate curriculum contributes to building a more sustainability-
conscious performance among students and a comprehensive understanding of 
sustainable development in their regions. An appropriate curriculum also plays 
a vital role in providing educational content for sustainable development that 
aligns with the needs of students to develop their thinking and behavior. 
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